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Engage, Ignite, Empower – Year End Update June 2026
2025-2026 Action Plan Commitments
Goal 1: All students will realize their full potential.
	Commitment
	Year End Update: Actions and Evidence

	Literacy (Student Learning): 
Strengthen literacy learning across all grades with a continued focus on the five pillars of reading (phonemic awareness, phonics, fluency, vocabulary, and comprehension) and writing.


	· Structured literacy instruction continued across schools, supported by the new District Literacy Framework (K-6) and the use of Acadience for assessment and progress monitoring.
· Empower Reading (Tier 3) continued to support students requiring intensive literacy intervention. 
· Writing initiatives, including SRDS (Self-Regulated Strategy Development), Know Your Code (Grades 3–4) and Know Your Words (Grades 5–6) were implemented and expanded in several elementary schools to strengthen decoding, spelling, and word-level literacy skills. There will be 5 trainers located in our communities to support our teachers interested in SRSD writing. The training will be completed by the end of June 2026.
· REWARDS was piloted at Hazelton Secondary School (HSS) and Mount Elizabeth Middle Secondary School (MEMSS) to support intermediate and secondary learners requiring targeted literacy intervention. We will focus on supporting 7-9 with the creation of the K-9 Literacy Framework.
· Skeena Middle School and Hazelton Secondary School participated in an Acadience pilot for Grades 7 and 8, supporting intermediate literacy assessment and planning. In the 2026-27 school year, all grade 7 and 8 students across the district will be assessed by Acadience.
· Work began on the development of a Grades 7–9 Literacy Framework to strengthen alignment and transitions for learners.

	Literacy (Professional Learning): Strengthen professional learning in literacy for educators and support staff to support effective instruction and learner success. 

	· Targeted Acadience training was provided to new and previously untrained Kindergarten to Grade 6 teachers to support consistent literacy assessment and instructional planning. Training was also provided to several grade 7and 8 teachers in the Acadience reading assessment tool. 
· Teachers now have digital access to resources supporting the 90-minute literacy block aligned with the K–3 and 4–6 Literacy Block Frameworks.
· Literacy-focused professional learning was provided through district sessions, principal and vice-principal forums, and school-based collaboration.
· District literacy staff provided coaching and support to schools implementing UFLI Foundations (University of Florida Literacy Institute), Know Your Code, Know Your Words, and REWARDS.

	Literacy (Data & Evidence):
Strengthen the use of literacy data to inform instruction, monitor progress, and support student learning.

	· Acadience screening and progress monitoring remained in place across Kindergarten to Grade 6. Data collection shows that district student reading results continue to rise. We are hopeful that more teachers utilize the Framework to support their instruction. There is a definite correlation with UFLI and effective Tier 2 instruction and improved Acadience results.
· Literacy assessment data from Acadience K–6 and pilot Grades 7–8 were reviewed at school and district levels to inform instruction and intervention.
· School teams used literacy data to identify students requiring additional support and to monitor progress over time.
· District teams supported schools in aligning literacy data with school growth planning and targeted support. The District Education Team will continue to support schools with literacy support and in establishing groups for the upcoming school year. The District has provided school administration teams with an MTSS (multi-tiered system of support) resource to effectively implement support plans in their schools.

	Literacy (French):
Support French language learning and programming to strengthen student engagement, proficiency, and access to bilingual opportunities.

	· Work began on the development of a Kindergarten to Grade 9 French Immersion Framework to strengthen coherence across French programming. The District Working Group (which includes teachers and Literacy Leads) are progressing well in the development and anticipate that the K-9 Framework is completed by spring 2027.
· A K–6 French literacy assessment was under development and piloted in Fall 2025 to support early identification of learner needs. This resource was implemented this year, 2025-26, and all K-6 Frech Immersion teachers participated in both the fall and spring assessments. Data indicates that students have made good progress in the acquisition of reading, writing, and speaking skills in French as a second language.
· French Immersion programming continues in the communities of Terrace, Hazelton, and Kitimat, with enrolment and sustainability monitored.


	Numeracy: 
Strengthen numeracy learning across all grades through a district-wide focus on student understanding and confidence in mathematics.



	· A district-wide Numeracy Working Group was established with representation from Kindergarten through Grade 12, including classroom teachers and district leaders, meeting several times throughout the year to support the development of a district-wide Numeracy Framework, with a focus on coherence across grade levels and alignment with classroom practice.
· Numeracy work was informed by student achievement data, classroom observations, and feedback from educators across the district.
· External funding support was secured through LNG Canada to assist with numeracy planning, professional learning, and resource development.
· Early conversations and feedback from across the district focused on strengthening foundational numeracy skills, mathematical thinking, and student confidence in mathematics.
· Planning emphasized the importance of consistent language, approaches, and expectations in numeracy instruction across schools.
· Numeracy was identified as a priority area within school growth planning, supporting alignment between district and school-level goals.
· The group has been working on a scope and sequence for the elementary grades to help support consistency in numeracy instruction across schools. 
· The focus group also completed an inventory of numeracy materials and manipulatives currently available in elementary schools.  This inventory will help identify areas of need and support the goal of providing classroom teachers with hands-on materials to strengthen numeracy instruction. 
· The work of the focus group continues to support a coordinated and thoughtful approach to improving numeracy learning for students across the district.
· Considerable time was spent reviewing numeracy programs and resources available to school districts – we are pleased to share that teachers in elementary schools will be invited to pilot one of two numeracy programs this Fall, that the district is interested in exploring further.

	Artificial Intelligence (AI): 
Build district awareness and shared understanding of the responsible use of artificial intelligence in education.

	· District leaders and educators took part in professional learning focused on Artificial Intelligence in education, including opportunities to explore emerging tools and consider the implications for teaching and learning. 
· AI-related learning emphasized ethical considerations, digital responsibility, and the importance of professional judgment when using AI tools in educational settings. 
· Discussions about AI have been included in PVP leadership forums and district learning sessions to help support shared understanding and consistency across schools. 
· Early conversations focused on how AI may impact assessment practices, student learning, and instructional design, particularly in relation to academic integrity and equity. 
· The district began working with a consultant from Advanced Learning Partnerships (ALP) to support the development of a shared understanding of AI in education. 
· This work includes planning for staff and parent information sessions focused on the responsible and ethical use of AI, anticipated early in the Fall of 2026.
· The district will also be seeking input from staff across the district to help inform next steps and support a thoughtful, practical approach to AI in education.
· Consideration of Artificial Intelligence is being integrated into the review and development of district policies and administrative procedures to help ensure expectations related to privacy, security, ethics, and responsible technology use remain current and relevant.

	D2L / Brightspace: 
Support the consistent use of D2L/Brightspace to strengthen communication, learning continuity, and access to resources.


	· Brightspace (D2L/Desire2Learn) is being implemented in alignment with the North Coast Distance Education Program (NCDES), which supports full-time online learners, blended learning, and credit recovery.
·  The North Coast Distance Education Program continues to serve as a district-wide resource for teachers, including new teachers and those working under Letters of Permission, by providing access to course content, instructional resources, and consistent learning structures through D2L.
· The transition to D2L was identified as a strategic support for district priorities related to literacy, numeracy, inclusion, student well-being, and equitable access across geographically remote communities.
· The transition to Brightspace (D2L) has gone well, with staff continuing to build familiarity and confidence with the platform. 
· As implementation continues, the district looks forward to increased exposure to D2L across schools and programs. 
· Expanded use of D2L will help provide additional support for learners by improving access to course materials, resources, and flexible learning opportunities. 
· The platform will also support greater consistency for students and staff, particularly for learners accessing online, blended, or credit recovery options. 
· Continued implementation of D2L will strengthen the district’s ability to support students across a range of learning needs and geographic locations.


	Early Learning: Strengthen early learning opportunities to support strong foundations for children and smooth transitions into school.

	· Detailed information about district early learning programs was shared with schools, families, and the broader community, outlining available programs and supports listed i.e. in the Superintendent’s Report and district website. 
· An Early Years Community Fair was held in October 2025, bringing together district early learning educators and community partners to share information with families about early learning programs, supports, and pathways into school. We look forward to hosting another fair in the fall of 2026 to support families with access to outside agencies.
· District staff continued to work with early years partners to support family access to early learning programs and services. This work was ongoing throughout the year. 
· The district will continue to work on supporting families with StrongStart (Kildala, Suwilaawks Community School, Cassie Hall, Thornhill Primary); Preschool at Cassie Hall, and Seamless Day Childcare at Cassie Hall Elementary, Ecole Mountainview, and Suwilaawks Community School. 

	Pathways and Transitions:
Strengthen graduation pathways, career development, and transitions to post-secondary education, training, and employment.


	· NTETC (Northwest Trades and Employment Training Centre) career programming supported more than 4,000 K–12 students district-wide, ensuring equitable access to career exploration opportunities across all communities.
· Discovery (K–9) programming engaged nearly 2,000 students through hands-on career exploration experiences, supported through a partnership with LNG Canada.
· Youth Trades Explore (Grade 10) was delivered through both college-taught and teacher-taught models, engaging students from Caledonia, Hazelton Secondary School, Mount Elizabeth Middle Secondary School, Stewart, Parkside, and Kitimat City High.
· Train in Trades dual-credit programs supported 49 Grade 12 students in 2025, an increase from 36 students in 2024. Tuition costs were fully covered, and additional academic dual-credit pathways are being explored. To date, 55 students have been accepted for next year, 2026-27, with a small number of students currently on a waitlist. 
· Work in Trades apprenticeships supported 14 students in Grades 10–12 by facilitating registration with employers and SkilledTradesBC, enabling students to earn graduation credits while accumulating apprenticeship hours.
· Career Maker Day events in Terrace (which includes Hazelton & Kitwanga), Kitimat, and Stewart engaged more than 450 intermediate students, providing hands-on exposure to trades, post-secondary pathways, and local career opportunities. These events were made possible through strong partnerships with industry, community organizations, and employers, strengthening connections between students and the workforce.
· Career Life Connections 12 (CLC 12) was delivered through North Coast Distance Education School (NCDES) for approximately 220–250 Grade 12 students annually, supporting flexible graduation pathways and post-secondary transition planning.
· Student career pathway opportunities were strengthened through partnerships with Coast Mountain College, Piping Industry College, University of Northern BC, LNG Canada, SkilledTradesBC, Northern Health, Rio Tinto, Rotary, the RCMP, and numerous industry and community partners.
· Career fairs were hosted in Hazelton, Terrace, and Kitimat, connecting students with post-secondary institutions, trades training opportunities, and potential employers.
· Student fairs showcased Career Life Connections (CLC) Capstone projects, strengthening community engagement while highlighting student voice and achievement.
· Adventures in Healthcare, Industry, and First Responders events were successfully delivered throughout the year, providing students with experiential learning opportunities in high-demand sectors. First Responders will be expanded to other communities next year.
· NTETC supported school-based learning initiatives by providing resources for a school garden and facilitating connections with Terrace Volunteers, creating opportunities for students to engage with local seniors.
· Career counselling services at each high school provided individualized support for graduation planning, career exploration, and post-secondary transitions.
· Peer-to-peer mentorship opportunities enabled older students to support younger learners through role modelling, guidance, and shared experiences.
· Through strategic partnerships and targeted funding, students transitioning from secondary school to post-secondary education, training, and employment received additional support and opportunities.
· NCDES is transitioning to Brightspace, a provincially supported learning management system. This transition will provide enhanced resources for teachers and, as online programming expands, may increase access and opportunities for students facing barriers to participation.
· Academic dual-credit programming has already supported several students, and ongoing work is focused on expanding these opportunities. Potential future pathways under exploration include teacher training programs.







Goal 2: We will honour and respect culture, diversity and inclusion.
	Commitment
	Year End Update: Actions and Evidence

	Anti-Racist Education: Engage students, staff, and community partners in advancing Anti-Racist Education across the district.


	· Anti-Racist Education continued to be advanced through district and school-based learning and dialogue focused on inclusion, belonging, and respectful learning environments.
· Opportunities for student voice and reflection supported conversations about lived experience, identity, and equity within schools.
· Anti-racism learning was reinforced through connections to Indigenous Education, student well-being, and community engagement, supporting a coordinated and relational approach.
· District leadership continued to emphasize Anti-Racist Education as part of broader efforts to strengthen equity and culturally responsive practice across the system.
· Principals and vice-principals will work alongside the District Education Team to develop school-based and district-wide plans that increase awareness, build understanding, and provide support for anti-racism education. 
· Opportunities for student voice and reflection continued to support important conversations about lived experience, identity, equity, inclusion, and school culture. 
· Feedback from students has helped identify areas of strength, as well as areas where further learning, support, and action are needed to ensure students feel safe, valued, and respected. 
· Anti-racism learning continued to be reinforced through connections to Indigenous Education, student well-being, inclusive education, and community engagement. 
· This work reflects a coordinated and relational approach, recognizing that anti-racism education is connected to broader district priorities around belonging, wellness, student success, and equity.
· We are preparing to bring together a working group to begin intentional anti-racism work. This group will support dialogue, learning, and action as we continue to strengthen inclusive practices across our schools.


	Student Voice: Create meaningful opportunities for student voice to inform learning, well-being, and decision-making.


	· As part of district engagement efforts, students at middle and secondary schools were invited to share their perspectives on learning, school culture, well-being, and their overall school experience. 
· Student voice continues to be an important part of district planning, helping us better understand students’ experiences, priorities, and ideas for improving schools. 
· Hearing directly from students is essential. When student voices are centered, district and school decisions can be more responsive, relevant, and impactful. 
· Student voice work is intentionally aligned with existing data sources such as the MDI (Middle Years Development Instrument), YDI (Youth Development Instrument), and student satisfaction surveys. 
· This alignment allows the district to look for common themes, validate trends, and deepen our understanding of student experiences beyond survey results alone. 
· By combining survey data with authentic student dialogue, we are strengthening planning, supporting student well-being, and ensuring actions reflect what truly matters to learners. 
· In May 2026, a Student Voice Summit was held with students from high schools and middle schools across the district. 
· The summit provided an interactive opportunity for students to connect with one another, share ideas, and speak openly about what is working well in their schools and where improvements could be made. 
· Students were highly engaged throughout the summit and offered valuable insights related to learning, school culture, student well-being, inclusion, anti-racism, and sense of belonging. 
· The summit created space for meaningful dialogue on topics such as mental health and wellness, inclusive and supportive learning environments, assessment and feedback, student leadership, and what helps students feel connected and successful at school. 
· Students also shared thoughtful ideas about how schools and the district can continue to improve the learning experience for young people. 
· Feedback from the Student Voice Summit will be reviewed alongside other sources of student data to help identify themes and inform future planning at both the school and district levels. 
· This work reinforces the district’s commitment to listening to students, valuing their lived experiences, and including their voices in decisions that impact their learning and school communities.


	Inclusive Education: 
Strengthen inclusive education practices to improve access, equity, and outcomes for all learners.


	· Inclusive education practices continued to support students with diverse learning needs across schools.
· Equine Therapy programming at Parkside and Kitimat City High continued to support students with complex social-emotional and self-regulation needs, providing experiential, relationship-based learning opportunities that build confidence, communication, and emotional connection. This program is in collaboration with Northern Health.
· The district implemented Hanen “Learning Language and Loving It – Teacher Talk” professional learning in Terrace and Kitimat, supporting educators and Education Assistants to strengthen communication, language development, and early Augmentative and Alternative Communication (AAC) strategies for non-speaking and minimally speaking students.
· District and school teams continued to strengthen understanding of Universal Design for Learning (UDL) as a framework to support access, engagement, and flexibility for all learners.
· We continue to support and promote the use of the following programs EASE, Uplands Healthy Habits, WITS (a violence-prevention and social responsibility program) and The Zones of Regulation.
· Inclusive Education staff work in partnership with schools in strengthening early communication and language by supporting the use of Heggerty, Empower Reading, Talking Tables including intentional use of play-based and interaction-focused strategies to meet diverse learner needs. The "Talking Tables" program is a structured oral language and phonological awareness interventions utilized primarily in Kindergarten and early primary school. Teachers and parent volunteers work with small groups of through game-like, interactive scripts to improve auditory processing, vocabulary, fluency, and early reading skills
· The district hosted representatives from the Office of the B.C. Ombudsperson as part of a province-wide Inclusive Education review, providing an opportunity to share district practices, discuss system challenges, and reaffirm the district’s commitment to access, equity, and belonging.
· Inclusive Education teams continued to collaborate closely with schools, families, Indigenous partners, and community agencies to support students with diverse and complex needs.
· The district continued to advocate for a more responsive provincial Inclusive Education funding model, recognizing the increasing complexity of student needs and the limitations of current assessment-based funding structures.
· The ImpAACt  program has been supporting primary and elementary students this year.  This program supports students who use AAC (Augmentative and Alternative Communication) aka iPads, supported by their educational assistants. The program focuses on increasing communication opportunities, building AAC competence, and supporting staff in embedding AAC use within meaningful activities and routines

	Indigenous Language Revitalization and Cultural Continuity: Support Indigenous language revitalization and cultural continuity through immersive, land-based, and community -led learning opportunities.


	· Support Indigenous language revitalization through programs such as the Gitxsan Immersion Program (Majagaleehl Gali Aks) and initiating the Gitxsan Immersion Working Group, to help support the development of Gitxsan language curriculum and resources.
· Students engaged in daily language and culture learning embedded across subject areas in the immersion program.
· The Indigenous Education Department staff continued collaboration with Gitxsan partners to support program sustainability and capacity building.
· Strengthened cultural continuity across the district by providing students with opportunities to learn from Elders, Knowledge Holders, Language and Culture Teachers, and Indigenous Support Workers through storytelling, drumming, songs, traditional teachings, and cultural protocols.
· Learning-on-the-Land experiences in the Nass Valley supported Indigenous language use, cultural teachings, and place-based learning connected to local territory and seasonal knowledge.
· Expanded land-based learning experiences that connect students to local territories, including learning about traditional harvesting, medicines, local plants, food systems, and environmental stewardship.
· The Kitselas Totem Pole Raising provided students with a community-led cultural learning experience that reinforced language, history, and cultural continuity.
· Summer Indigenous Literacy and Culture Camps were delivered in communities including Gitanmaax, Gitsegukla, Hagwilget, Haisla, Kitselas, and Sik-e-Dakh, combining reading, oral storytelling, journaling, and cultural activities grounded in local language and identity.
· Schools participated in National Day for Truth and Reconciliation / Orange Shirt/Red Dress Day learning, with language, storytelling, and Nation-specific teachings embedded throughout the year.
· Hands-on cultural workshops (e.g., Cedar weaving, drumming, beading, regalia work, traditional food preparation) provided opportunities for students to engage with Indigenous language and cultural practices in meaningful, lived contexts.
· Community-led cultural learning events and workshops supported oral language development and intergenerational knowledge sharing through the involvement of Elders and Knowledge Holders.
· School Drumming Groups – practicing and performing using language and cultural practices 

	Indigenous Elders, Knowledge Holders, and Role Models: Embed the knowledge of Elders, Knowledge Holders, and cultural role models into schools to strengthen identity, belonging, and intergenerational learning. 


	· Elders and Knowledge Holders worked regularly with students across elementary and secondary schools, supporting cultural teachings, oral storytelling, language learning, and intergenerational connection.
· Elders in Residence programming continued at Hazelton Secondary School, providing students with regular access to cultural guidance, mentorship, and relational support.
· Cultural role models supported learning at all schools including Caledonia Secondary School, Majagaleehl Gali Aks, Kitwanga Elementary School, Suwilaawks Community School, Kitimat City High, Ecole Mountainview, and Cassie Hall, Skeena Middle school, through drumming, regalia work, traditional food preparation, and cultural arts.
· Students participated in intergenerational learning experiences, including storytelling, language lessons, and cultural teachings, strengthening identity, belonging, and connection to community.
· Elder- and Knowledge Holder-led activities supported learning connected to English First Peoples courses and school-wide cultural learning initiatives.
· Ongoing collaboration with Elders and community members ensured cultural teachings reflected local Nations, protocols, and ways of knowing.
· Community welcoming feast honouring Gitxsan language, culture, feast protocols, drumming, and intergenerational learning with Elders and community members. 
· Students participated in learning feast protocols through local role models, Elders, and knowledge holders, including local school Language and Culture teachers. 
· Students learned about seasonal teachings, traditional food gathering, moose hunting traditions, respect for Mother Earth, and the cultural importance of sharing food with Elders and community.
· Indigenous design and art workshops with Knowledge Holders, exploring the significance of drums, Indigenous artistic traditions, and cultural protocols.
· 

	Indigenous Culturally Grounded Learning and Engagement: Expand culturally grounded, place-based learning experiences that strengthen Indigenous student engagement, identity, and connection to community.


	· Students participated in Learning-on-the-Land experiences in the Nass Valley, engaging in place-based learning connected to local history, land stewardship, and cultural teachings.
· Schools hosted hands-on cultural learning activities such as beading, drum-making, bannock making, regalia work, and cultural arts, supporting student engagement through experiential learning.
· Students celebrated Hoobiyee through traditional songs, dances, storytelling, and cultural teachings that deepened understanding of Nisg̱a’a identity, history, and seasonal traditions.
· Create opportunities for students to participate in Truth and Reconciliation learning, cultural celebrations, and Indigenous community events that promote understanding, respect, and belonging, such as Indigenous photo shoots, the Elder-in-Residence programs, Indigenous youth groups, and the Indigenous outreach program.
· The Kitselas Totem Pole Raising provided a community-led learning experience that connected students to Ts’msyen cultural history, protocol, and collective responsibility.
· Expanded opportunities for students to engage in traditional harvesting, food preparation, medicine making, and seasonal cultural teachings that connect learning to local territories and Indigenous ways of knowing.
· Seasonal and community-based cultural events were embedded into school learning, reflecting local Nations’ teachings and strengthening students’ sense of identity and belonging.
· Indigenous students engaged in school-based cultural gatherings, circles, and celebrations that supported relationship-building, participation, and connection to community.
· Culturally grounded learning experiences were supported through collaboration with local Nations, community members, and Indigenous Education staff, ensuring learning reflected local context and knowledge systems.
· Traditional harvesting, oolichan and sea lion processing, medicine walks, cedar gathering, Devil’s Club harvesting, and traditional wellness teachings in the Nass Valley and Tea Creek.
· Creation of opportunities for students to participate in Truth and Reconciliation learning, cultural celebrations, and Indigenous community events that promote understanding, respect, and belonging, such as Indigenous photo shoots, the Elder-in-Residence programs, Indigenous youth groups, and the Indigenous outreach program.
· With the addition of a Director of Indigenous Education, students benefited from more consistent, coordinated on-site support, as Indigenous Support Workers (ISWs) received increased guidance and connection across schools.
· The Director of Indigenous Education provided increased coaching, guidance, and presence in schools, strengthening the effectiveness and alignment of ISW supports for students and families.
· The Director of Indigenous Education provided engagement with local Nations to begin collaborative and partnered discussions to supporting student success and engagement. 


	Indigenous Student Well-Being, Belonging and Success: Support Indigenous student well-being, belonging, and success through culturally safe spaces, relationships, and wraparound supports. 

	· An in-person Indigenous Support Worker (ISW) Forum was held in October 2025, providing dedicated time for connection, professional learning, and shared problem-solving focused on Indigenous student well-being and success. Monthly support/collaboration meetings established.
· Monthly check-ins and collaboration with schools to best support Indigenous students. 
· Indigenous Support Workers continued to provide relationship-based support for students and families across schools, strengthening connections to learning, attendance, and well-being.
· Expand opportunities for students to participate in Dudes Groups, Girls Groups, Connections Rooms (Caledonia High School), cultural leadership activities, and peer support programs that foster positive identity, confidence, and engagement.
· Expand opportunities for student voice, belonging, and community connection through events such as the Caledonia Secondary Indigenous Education Engagement Night, where students, families, Elders, educators, and community partners came together to celebrate Indigenous learner success, cultural identity, and the collective responsibility for supporting student achievement.
· Supported student wellness through access to Elders, Knowledge Holders, Indigenous Role Models, cultural mentors, and community leaders who provide guidance, encouragement, and cultural teachings. 
· Fostering resilience, self-confidence, and cultural pride through participation in drumming, beading, art, land-based learning, cultural activities, and identity-focused programming.
· The district continued to use an Indigenous Student Data Dashboard to monitor attendance, engagement, achievement, and learning progress, supporting early identification of needs and timely support.
· Dashboard data informed collaborative conversations among school teams, Indigenous Education staff, and district leadership to strengthen student success and reduce barriers to learning.
· Culturally grounded supports and ceremonies, including circles and community-led practices, supported students through transitions, grief, and periods of increased need.
· Promote student voice and leadership by creating opportunities for Indigenous learners to share their stories, participate in cultural events, mentor peers, and contribute to school and community initiatives.
· Relationship-based outreach with families and communities supported shared understanding of student needs, access to supports, and continuity between home, school, and community.
· The district created a new Graduation Success Outreach Coordinator position to strengthen targeted, relationship-based support for students who are disengaged or at risk of not completing graduation.
· The Indigenous Graduation Success Advisor Coordinator worked alongside schools, Indigenous Education staff, families, and community partners to support attendance, engagement, credit completion, and successful transitions, with a focus on culturally responsive and student-centered approaches.
· Indigenous Outreach Worker positions created to support schools, students, and families in each community to reengage students with high absenteeism and support families. 







Goal 3: We will facilitate well-being across the district.  
	Commitment
	Year Update: Actions and Evidence

	Mentorship: Strengthen mentorship opportunities for educators and school leaders to support growth, connection, and success.


	· New Principals and Vice-Principals participated in BCPVPA Summer Leadership Sessions, supporting leadership development and transition into administrative roles.
· In-person meetings were held for new principals and vice-principals to provide ongoing mentorship, connection, and leadership support.
· Mentorship support for new teachers begins at hiring and onboarding, providing early, practical assistance to support a successful transition into the district.
· New teachers were paired with experienced mentor teachers, supporting instructional practice, classroom management, and professional growth.
· Release time was provided to enable new teachers and their mentors to meet, collaborate, and engage in purposeful mentoring activities.
· In addition to one-to-one mentorship, new teachers accessed targeted professional learning focused on classroom management, curriculum and assessment, inclusive practices, and understanding local school and community contexts.
· Mentorship structures supported staff well-being, retention, and capacity-building, particularly within the district’s rural and remote school contexts.
· Feedback and participation data show that mentorship supports are positively supporting a significant number of teachers, including LOP educators.


	Compassionate Systems Leadership: Continue to grow school and district leadership capacity through Compassionate Systems Leadership practices.


	· District and school leaders continued to engage in Compassionate Systems Leadership (CSL) learning to strengthen relational practice, self-awareness, and thoughtful decision-making.
· CSL principles were reinforced through leadership forums, professional learning sessions, and team meetings, supporting consistency in leadership approaches across the district.
·  Leaders applied CSL practices to support staff well-being, problem-solving, and collaboration, particularly in complex or high-stress situations.
·  CSL continued to inform district approaches to communication, conflict navigation, and systems-level thinking, supporting healthier school and workplace environments.
· The Superintendent, all Directors, and several Principals and Vice-Principals continue to engage in focused learning in Compassionate Systems Leadership (CSL), strengthening shared leadership practice and system coherence.
· Joanne Schroeder, CSL Practitioner, worked directly with staff at Uplands Elementary School, supporting the application of CSL principles to strengthen relationships, well-being, and learning environments.
· Joanne Schroeder delivered a professional development session for educators across the district on Compassionate Systems. The session supported shared understanding and practical application of compassionate, relationship-centered approaches in schools.


	Mental Health & Well-Being: 
Implement the District Mental Health and Well-Being Plan across all schools, in partnership with community agencies and service providers.

	· The District Mental Health and Well-Being Plan, developed in partnership with BC Children’s Hospital, was finalized, approved, and shared with schools.
· The plan was presented at Principal and Vice-Principal forums and is posted on the district website to support shared understanding and implementation.
· Schools began aligning school-based mental health goals with assessment data and student needs, supporting consistency across the district.
· Ongoing collaboration continued with BC Children’s Hospital Practice Support Coaching to support health promotion and implementation planning.
· We are now in Year 2 of the plan. The Inclusive Education Teachers have been providing supports to classroom teachers and supporting the implementing of a variety of programming to support inclusive practices and emotional wellbeing for youth. 


	Mental Health & Well-Being: Strengthen student voice and engagement in shaping mental health and wellness supports, in collaboration with key partners. 

	· Youth-Informed Mental Health Pathways Poster: In response to MDI data showing students were unsure where to access support, a youth-friendly mental health resource poster was developed to clearly share local services available to students.
· Student-Led Safety Awareness:
Following student concerns related to online grooming and sexual exploitation, Children of the Street presentations were delivered in classrooms to amplify student voice, build awareness, and support youth safety.
· Student Photovoice Project: Students shared their feelings about school through photos and short phrases, which were transformed into a travelling poster that invites ongoing student reflection and voice across schools.
· Youth Outreach & Re-Engagement: The outreach program connects daily with priority youth, centering their voice to build trusting relationships, coordinate wrap-around community supports, and support re-engagement with school.
· Student Voice to Action Feedback Loop: Student feedback gathered through surveys, Photovoice, and outreach is shared back with students to demonstrate how their voices directly inform mental health and well-being initiatives.
· Skeena Level Up Mental Health conference: bringing grade 6 students together that are transitioning to Skeena Middle School to learn about mental health and community supports, presenters from Kermode, Ksan, Foundry, ICY (Integrated Child and Youth Team), Volunteer Terrace, CYMH (Child and Youth Mental Health) and Skeena Middle School.

	Mental Health & Well-Being: 
Build district and community capacity to support student mental health, safety, and well-being, in partnership with local and provincial partners.


	· Integrated Child and Youth Teams (ICYT) continued to support students across the district, including those experiencing complex mental health and social-emotional needs.
· Staff participated in Crisis Prevention Institute (CPI) Nonviolent Crisis Intervention training, strengthening trauma-informed, person-centred responses to student distress.
· Schools continued to use Open Parachute, an evidence-based K–12 mental health and well-being resource, to support classroom practice and family engagement.
· District collaboration continued with Northern Health, MCFD (Ministry of Children and Family Development), RCMP, and community agencies to strengthen coordinated pathways and access to supports.
· Community resource mapping and pathway development work continued to reduce barriers and improve access to services for youth and families.


	Student and Staff Safety:
Strengthen student and staff safety through district-wide prevention, training, and coordinated response practices.


	· District staff participated in Crisis Prevention Institute (CPI) Nonviolent Crisis Intervention training, strengthening trauma-informed, preventative, and responsive approaches to safety.
· Over 40 district employees completed Critical Incident Stress Management (CISM) training with Bruce Ramsay, Registered Traumatologist, building district capacity to respond to critical incidents and support staff well-being.
· New Vice-Principals received Safer Schools Together training, supporting leadership capacity in threat assessment, prevention, and response.
· In response to requests from school staff and union representatives, the district developed and shared a “Respect Our Staff” poster to reinforce expectations for respectful conduct by parents, caregivers, and other visitors to school sites, while beginning work to strengthen policies and guidelines that support staff safety.
· The district worked collaboratively with RCMP, Northern Health, and MCFD to support coordinated safety and response practices.
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